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Abstract 

Writing is a crucial means of communication. Iranian English as a Foreign 

Language (EFL) learners face a difficult problem in becoming proficient 

writers. Employing various methodologies and incorporating diverse 

exercises yield distinct effects on writing proficiency. The objective of this 

study was to examine the influence of cloze-elide and grammaticality 

judgment tasks on the paragraph writing proficiency of Iranian intermediate 

EFL learners. In order to achieve this objective, a total of 90 intermediate 

EFL learners who were enrolled in a private language institute in Guilan 

province were chosen using the availability sampling method. These learners 

were then divided into three groups. Initially, OPT served as the placement 

test. Subsequently, a preliminary assessment of writing skills was conducted 

among all research groups. Subsequently, experimental group 1 underwent 

10 sessions of English paragraph writing using cloze-elide tasks, 

experimental group 2 underwent 10 sessions of English paragraph writing 

using grammaticality judgment tasks, and the control group received a 

placebo in the form of English paragraph writing using the existing method. 

Finally, a posttest of writing was given to the three groups in the study. The 

findings of a repeated-measures two-way ANOVA indicate that introducing 

a new task, either cloze-elide or grammaticality judgment, can enhance the 

performance of EFL learners in paragraph writing abilities. 

Keywords: writing; communication, cloze-elide, grammaticality judgment, 

ANOVA 
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1. Introduction   

Education is a fundamental element of society and plays a vital role in the progress of a nation. In order to ensure that 

all parties involved, namely students and teachers, are aware of the direction of the learning process. The identified 

goals must be achieved by action (Van Woezik et al., 2019). The primary obstacle faced by individuals who are not 

native English speakers is acquiring proficiency in the language. Fluency in English is crucial for students since it is 

the predominant global language used in several domains such as technology, education, politics, and commerce 

(Karimi & Sanavi, 2014). Mastery of the four essential language skills—listening, speaking, reading, and writing—is 

necessary for language studies. According to Setyowati and Sukmawan (2016), writing is often acknowledged as the 

most challenging and intricate language proficiency in comparison to other abilities. Writing is one of the four LSRW 

(listening, speaking, reading, and writing) abilities involved in language acquisition. A writing system comprises 

written symbols that represent the sounds, syllables, or words of a language. These symbols utilize techniques such as 

capitalization, spelling, punctuation, word form, and function. 

Writing is crucial since it serves as the primary means of communication, surpassing all other forms of media. Hence, 

students must possess proficient writing skills to effectively meet their academic and professional requirements. 

Teachers can foster students’ writing proficiency by providing instruction on writing methodologies and fundamental 

principles, including grammatical conventions and ample writing exercises. Proficient writers invariably excel in 

effectively conveying their ideas and accomplishing their goals. They should practise writing for their many 

advantages and future success. The objective of the writing process is to instruct students on how to write in a cohesive 

manner, including appropriate language and spelling. Two primary factors in language teaching are the essential 

instances of the target language that need to be provided as input, and the timing of when this input should be delivered. 

In the absence of a distinctive technology, a simple and essential strategy will be selected (Sharwood Smith, 1993). 

The question of whether it is suitable to analyze the input's structural qualities or if making explicit comments on 

language structure is unproductive is subsequently resolved through more pragmatic approaches. Hence, it is important 

to furnish students with comprehensive input. 

Input was initially utilized in the field of information processing. It delineates the manner in which a learner encounters 

the target language in its many manifestations or the linguistic data to which they are primarily exposed within the 

framework of second language acquisition (Sharwood Smith, 1993). Hulstijn (2001) suggests that receiving 

appropriate input is crucial for the development of a second language (L2). According to certain research (e.g., 

Sharwood Smith, 1993; VanPatten, 1996), when the language components of input are more prominent, learners are 

more inclined to focus on them and process them as intake. VanPatten's (2002) theory of input processing posits that 

students prioritize processing material for meaning above processing it for form, as a result of their limited processing 

capacity. This could be seen as a psycholinguistic rationale for using concentrate-on-form tactics to direct learners' 

emphasis towards linguistic forms. In order for learners to make progress in the development of their second language 

(L2), it is required to pay some amount of attention to the linguistic forms involved. This has been supported by studies 

conducted by Nassaji and Simard (2010), Rassaei (2013), and VanPatten (2002). Enhancing the salience of linguistic 

features in the input is a strategy to capture learners’ attention and familiarize them with linguistic structures. 

According to Lee and Benati (2007), increasing the prominence of language characteristics in the input prompts 

learners to focus on these features, which is beneficial for second language development. This study investigates the 

impact of two forms of input-based training, specifically cloze-elide and grammaticality judgment tasks, on the 

paragraph writing proficiency of intermediate Iranian learners of EFL. 

1.1 Statement of the Problem and Purpose of the Study 

Writing is a skill that may be readily obtained with practice. Writing, like art, can only be enhanced through practice. 

Not all narratives conclude with passive voice imperatives. Students are urged to enhance their language proficiency 

through guidance. Learning is a personal endeavor that requires active engagement from the individual. Contrary to 

popular belief, psychologists argue that the process of learning is not analogous to a sponge absorbing water. Teachers 

must possess the necessary qualifications and employ several instructional approaches to enhance students' writing 

skills. 

Previous research (Budiaman et al., 2021) indicates that mastering writing is essential for children learning English. 

There have been various approaches to teaching writing, but most of them are no longer feasible due to the potential 

for hindering the student's learning process. Several tasks, such as the grammaticality assessment task and cloze elide 
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task, help improve writing skills. These two objectives and treatment frameworks are crucial and noteworthy. If the 

teacher successfully implements them, there will be a substantial and beneficial transformation in the instruction of 

writing, particularly within the Iranian EFL learning context.  The objective of this study is to investigate the impact 

of cloze-elide tasks compared to grammaticality judgment tasks on the paragraph writing proficiency of Iranian 

intermediate English as a Foreign Language (EFL) learners. The objective is to determine the impact of two distinct 

activities on the proficiency of learners in writing paragraphs. Consequently, the participants will be separated into 

two experimental groups and one control group. 

1.2 Research Questions 

This study aims to assess the efficacy of the grammaticality judgment task and cloze-elide task in improving the 

paragraph writing skills of Iranian intermediate English as a Foreign Language (EFL) learners, with a focus on the 

input-enhancement strategy. In order to achieve this objective, the following research topics and hypotheses are taken 

into account: 

RQ1: Do cloze-elide tasks significantly affect Iranian intermediate EFL learners’ paragraph writing ability? 

RQ2:  Do grammaticality judgment tasks significantly affect Iranian intermediate EFL learners’ paragraph writing 

ability? 

RQ3: Is there any significant difference between cloze-elide vs. grammaticality judgment tasks on Iranian 

intermediate EFL learners’ paragraph writing ability? 

1.3 Hypothesis of this study  

H01: There is no significant difference between cloze-elide vs. grammaticality judgment tasks on Iranian 

intermediate EFL learners’ paragraph writing ability 

2. Review of the Literature  

Davies (1975) first coined the term “cloze-edit” test. Nonetheless, Bowen (1978) conducted the initial observational 

study on this test. The cloze-elide test (also referred to as the intrusive word procedure, content recovery, content 

intrusion, doctored content, mangled content, and negative cloze test (Alderson, 2000, p. 225)) was originally 

employed as a reading speed assessment where test takers were instructed to cross out additional words in a document 

(Monitoring, 1987). In other terms, a test taker is required to eliminate unnecessary incorrect embedded words within 

a text (Alderson, 2000; Weir, 1990), effectively turning the cloze-elide test into an error recognition exercise 

(Monitoring, 1987). As a result, numerous researchers consider the cloze-elide test as a “speeded reading” assessment 

(Davies, 1975), or a “timed reading assessment” (Valette, 1967) aimed at forecasting academic reading skills since 

students must quickly skim and evaluate a text to remove superfluous embedded words (Dow, 2013). Brown (2004) 

defines the cloze-elide test as “a type of test that inserts words into a text that actually do not belong in the text” 

(p.204). A test taker’s objective is “to identify and cross out the intrusive words” (p.204). 

When developing this test, three elements must be considered (Farhady, 1996). First, the selection of a suitable text 

that has an appropriate level of difficulty and length is the key task. Therefore, the chosen text should align with the 

curriculum requirements that correspond to the students’ proficiency level (Baker, 2011). Likewise, Lee (2008) 

emphasizes that both text type and content type are essential factors in text selection for the cloze-elide test. 

The second aspect is the selection and determination of the precise locations for the words to be inserted. Alderson 

(2000) mentions “pseudo-random” and “rational” addition techniques. Monitoring outlines various logical methods 

for altering a text by adding unnecessary words. The respondent is expected to make the text meaningful by 

recognizing the unnecessary word, thus showing their adequate application of language syntactic rules and vocabulary 

proficiency. Monitoring also highlights that other forms of word insertions that create noise disrupt the order or type 

of word (part of speech). However, constructing a valid cloze-elide test necessitates considerable knowledge and 

effort; hence, Monitoring advises the random addition of words that incorporates nearly all possible types of cloze-

elide errors; however, it is crucial to modify the randomness of the approach to prevent the arbitrary inclusion of 

making sense within the context of the passage. 

Additionally, Farhady (1996) asserts that the “random addition method” (p.225) is the most effective strategy. In this 

methodology, the words in the passage must be numbered; then, random numbers should be selected to insert extra 

words either before or after the corresponding word designated by that number. 
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The ultimate emphasis is on the choice of words to be included. Per Farhady (1996), a lexicon utilized in word selection 

represents the best option. Nonetheless, certain scholars have identified limitations when employing this technique 

(Keeping an eye on, 1987). Bowen (1978) claims that random incorporation can lead to inconsistent results: “some 

additions are very prominent, whereas others manage to somewhat conceal themselves” (p.3). Furthermore, Bowen 

indicates that embedded words must “damage the linguistic or lexical integrity” (p.14), while embedding the words 

randomly allows some to be positioned appropriately without requiring removal. Pastry Cook (2011) offers a solution 

to this issue. She recommends that, at the outset, unnecessary words should be integrated in a random fashion; then, 

the test developer must modify the words to ensure they are not “conspicuous by their placement” and guarantee they 

are “damaging grammatically” (p.8). 

Another vital aspect in the choice of unnecessary words is the type of words that fosters a more accurate approach. 

Unnecessary words ought to be selected within the same frequency and register range as the initial section, comprising 

one-half function words and one-half content words. This seems essential due to an eye-tracking study’s findings 

showing that students more frequently process content words than function words. The other critical challenge in 

constructing a cloze-elide test is the incorporation of words from the academic word list or the 2,000 high-frequency 

words (Dough Puncher, 2011). 

Keeping an eye on (1987) asserts that the scoring method is a consideration in the cloze-elide test, where students are 

likely to commit two kinds of errors: omissions (O) and commissions (C). The former refers to instances when an 

unnecessary word is not removed. The optimal number of these mistakes corresponds to the number of unnecessary 

embedded words present in the text. The latter takes place when a vital word in the passage is taken out by the student. 

The occurrence of these errors fluctuates from omitting words critical for upholding “the important grammar to merely 

reflecting the complex inclination by the student” (p.26). 

The first empirical analysis of the cloze-elide test was conducted by Bowen (1978), who emphasized the high validity 

of this method in relation to subsets of the Michigan test of English language proficiency, the Michigan test of aural 

comprehension, and a written composition test, concluding that this approach could be a valid, reliable, and practical 

option. Findings from additional studies have also indicated moderate-to-high correlations between the cloze-elide 

test and other language proficiency assessments such as listening comprehension, reading comprehension, vocabulary, 

and grammar, as well as predictive control regarding the diagnostic capabilities of test takers (Elder & von Randow, 

2008). 

3. Methodology  

3.1 Design   of the Study 

This study employed a quasi-experimental pretest-posttest design, a well-established research approach that has been 

widely utilized for many years. This design facilitates a straightforward evaluation of the effects of an intervention on 

a group of participants. This study employed this design to gather and examine data on the influence of cloze-elide 

and grammaticality judgment tasks on the paragraph writing proficiency of EFL learners. This section concentrates 

on the methods employed to examine the effectiveness of two significant tasks, namely cloze-elide and grammaticality 

judgment, in enhancing the paragraph writing skills of Iranian intermediate EFL learners.  

3.2 Participants 

The study included 90 intermediate English as a Foreign Language (EFL) learners who were all studying the same 

textbook at a private language institute in Guilan province. The participants were selected via availability sampling. 

Initially, a subject selection process was conducted by administering the Oxford Placement Test (OPT) (Appendix 1), 

a general English test. The purpose of this test was to determine the participants' competence level and ensure that 

they were similar in terms of language ability before the experiment. Furthermore, the participants were categorized 

into experimental 1, experimental 2, and control groups. Table 1 presents the data regarding the individuals included 

in each group. 
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Table 1. Demographic information of students 

Gender NO Age Range L1 L2 OPT Range 

Male 53 19-27 Persian English 25-30 

Female 37 19-28 Persian English 26-31 

 

3.3 Instruments 

3.3.1 Oxford Placement Test (OPT) 

The placement test used in this study was the Oxford Placement Test (OPT) version 2, 2001. OPT is an on-demand 

computer-adaptive or paper-based test designed for non-native speakers of English. It assesses language proficiency 

levels according to the Pre-A1, A1, A2, B1, B2, C1, and C2 levels of the Common European Framework of Reference.  

3.3.2 Pretest/Posttest 

In order to conduct a pretest and posttest, the researcher employed a standard IELTS writing task taken from the 

IELTS assessments (Zemach & Islam, 2005). The subjects for the pretest and posttest are listed in Appendix 2.  The 

duration required to compose an exposition on this subject matter was 60 minutes, with a stipulation to produce 

approximately 250 words. The scoring of both the pretest and posttest was done according to the IELTS scoring 

rubrics. 

3.3.3 Paragraph Writing Course Book 

The book "Paragraph Writing: From Sentence to Paragraph" authored by Dorothy Zemach and Carlos Islam in 2004 

was utilized for this study. This book comprises a compilation of advantageous writing subjects and methodologies, 

accompanied by exercises and assignments to guarantee acquisition of knowledge. The researcher utilized this book 

during both the implementation and assessment phases, employing the grammaticality judgment and cloze-elide 

problems it provided. Certain units did not include cloze-elide or grammaticality judgment exercises. The researcher 

constructed the cloze-elide or grammaticality evaluation tests depending on the objectives of the lecture. 

3.4 Procedure 

First, OPT was used as the placement test. Then, a pretest of writing was administered to all groups of the study and 

then, the experimental group 1 received 10 sessions of English paragraph writing through cloze-elide tasks, the 

experimental group 2 received 10 sessions of English paragraph writing through grammaticality judgment tasks, while 

the control group received a placebo (English paragraph writing through the existing method). At the end, a posttest 

of writing was administered to the three groups of the study. The researcher followed the following detailed steps to 

do the study: 

1. The Oxford Placement Test, OPT, was administered to 120 students to ensure their homogeneity. 90 intermediate 

students who received scores within 25-31 on OPT and were considered intermediate, were selected for this study.  

2. Students were grouped randomly into three groups; the group which was treated with cloze-elide tasks, the group 

which was treated with grammaticality judgment tasks, and the group which was the control group.  

3. The writing pretest was administered to all the selected students. 

4. In session 1, the students of all groups were taught on “Beginning to Work” where the aim was on recognizing and 

writing complete sentences, learning how to begin and end a sentence, learning the common features of a 

paragraph, identifying the topic of a paragraph, and identifying strong and weak paragraphs. At the end of each 

session, a cloze-elide task was used in experimental group 1, a grammaticality judgment task was utilized in 

experimental group 2, and a routine task from the book was used in the control group. The cloze-elide and 

grammaticality judgment tasks were developed by the researcher based on the objectives of each lesson.  

5. In session 2, the students of all groups were taught on “giving and receiving presents” where the main objectives 

are identifying topics and main ideas, identifying strong and weak topic sentences, practicing topic sentence 

composition, combining sentences using conjunctions, and learning how to use commas in sentences with 

conjunctions.  
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6. In session 3, the students of all groups were taught on “A Favorite Place” where the aim was developing paragraphs 

with descriptive details, using lists to brain storm, learning to edit lists, combining sentences containing adjectives, 

and writing about the places.  

7. In session 4, the students of all groups were taught on “An Exceptional Person” where the objective was to use 

word maps to brainstorm, practice using adjectives in sentences, learn to write concluding sentences, learn when 

to use capital letters, and write about people.  

8. In session 5, the students of all groups were taught on “Trends and Fads” the aim of which was reviewing 

descriptive vocabulary, using free writing to brainstorm, reviewing what a paragraph contains, developing peer 

feedback skills, and writing a paragraph about a trend.  

9. In session 6, the students of all groups were taught on “White Lies.” The objectives were identifying opinions and 

examples in supporting sentences, using discussion to brainstorm, and writing a paragraph about your opinions.  

10.  In session 7, the students of all groups were taught on “Explanations and Excuses” the aims of which were 

developing paragraphs which explain cause and effect, combining sentences with so and because, practicing 

further with word maps and free writing, and writing a paragraph about explanations and excuses.  

11.  In session 8, the students of all groups were taught on “Problems” the objectives of which were expressing 

personal feelings and problems, practicing using would like to, want to, and have to, learning to order supporting 

sentences logically, editing lists by ordering ideas logically, and writing about problems or difficulties.  

12.  In session 9, the students of all groups were taught on “Strange Stories”. The objectives were to use time 

expressions, learn to identify the main parts of a narratives, practice ordering the events in a narrative in a logical 

way, and write a paragraph about interesting experiences. In session 10, the students of all groups were taught on 

“Differences” the goals of which were using double lists to brainstorm, using whereas and however to make 

comparisons, learning to organize a comparison paragraph, comparing different situations, and writing a paragraph 

about the life changes.  

13.  In the last session, the writing posttest was administered among the three groups.  

3.5 Data Analysis  

This study employed a quasi-experimental pretest-posttest design, a well-established research approach that has been 

widely utilized for many years. This design facilitates a straightforward evaluation of the effects of an intervention on 

a group of participants. This study employed this design to gather and examine data on the influence of cloze-elide 

and grammaticality judgment tasks on the paragraph writing proficiency of EFL learners. The data was analyzed using 

a repeated-measures two-way ANOVA, a statistical method employed when participants from different groups are 

evaluated on the same measure (dependent variable) multiple times, such as before and after an intervention. 

4. Results  

This section involves an analysis of the results acquired from a repeated-measure ANOVA. When conducting a 

repeated-measures ANOVA, it is important to investigate the within-subject factor, between-subject factor, and their 

interactions. The independent variable in this study is the test, which has two levels: pretest and posttest. The between-

subjects components in the study consist of three groups: control, grammaticality evaluation, and cloze-elide. 

4.1 Inter-rater Reliability 

Three raters were employed to rectify and evaluate the tasks. The inter rater reliability was assessed by analyzing the 

data in Table 2 The table displays a coefficient of 0.853 for the interclass correlation, which surpasses the threshold 

of 0.7 and is deemed acceptable. As a result, there is a strong level of dependability among the three raters. 
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Table 2. Interclass correlation coeffiecient 

 Inter Class 
Correlation 

95% Confidence Interval F test for True Value 0 Sig. 

Lower bound Upper 
bound 

Value df1 df2 

Single 
Measures 

.423 .411 .786 5.639 29 58 0.000 

Average 
Measure 

.853 .693 .911 5.739 29 58 0.000 

 

4.2 Descriptive Statistics 

The descriptive statistics generated by SPSS are easily understandable. Comparing means provides insight into the 

potential impact's direction. The study's descriptive statistics are presented in Table 3. As seen, there are three distinct 

groups consisting of a total of 90 participants. These groups include the control group (30 participants), the cloze elide 

group (30 participants), and the grammaticality assessment group (30 participants). According to the Table, the mean 

scores of all groups were similar to each other when the researcher conducted the pretest. Following the execution of 

the treatment and the administration of the posttest, the control group maintained their performance at the same level, 

whereas the experimental group demonstrated improvement in their performance. However, it remains uncertain if 

these disparities are substantial. The researcher employed a repeated-measures ANOVA to ascertain whether there 

were noteworthy disparities among the groups. 

 

Table 3. Descriptive statistics of the three groups 

 Mean Std. Deviation N 

Pretest Treatment Cloze 2.8667 1.22428 30 

Control 2.5667 1.27802 30 

GJT 3.2333 .97143 30 

Total 2.8889 1.18459 90 

Posttest Treatment Cloze 8.8333 .87428 30 

Control 3.2833 1.50679 30 

GJT 5.7333 1.52978 30 

Total 5.9500 2.63943 90 

 

To have a deeper comprehension of the alterations in the averages prior to and subsequent to the treatments, refer to 

Figure 1. 
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Fig. 1. Means of control and experimental groups before and after treatment 

 

4.3 Multivariate Tests 

Table 4 displays the Multivariate M test. This table mostly emphasizes Wilks' Lambda. Wilks' lambda quantifies the 

effectiveness of each function in segregating situations into distinct categories. It is similar to the total amount of 

variation in the discriminant scores that cannot be explained by differences among the groups. Upon examining the 

interaction between the test and grouping, a notable distinction is evident (Value= 0.300, F= 101.473, Hypothesis df= 

2.000, Error df= 87.000, p= 0.000). This distinction is accompanied by a substantial impact (Partial Eta Squared= 

0.700), indicating that the test, acting as the within-subject factor, has influenced variations among the groups. The 

test results (Value= 0.179, F= 400.256, Hypothesis df= 1.000, Error df= 87.000, p= 0.000) indicate a significant effect, 

with a high effect size (Partial Eta Squared= 0.821). 

 

Table 4. Multivariate tests 

Effects Value F Hypothesis 

df 

Error df Sig. Partial Eta 

Squared 

Examination Pillai’s Trace 400.256 1.000 87.000 0.000 .821 

Wilks’ Lambda 400.256 1.000 87.000 0.000 .821 

Hotelling’s Trace 400.256 1.000 87.000 0.000 .821 

Roy’s Largest 

Root 

400.256 1.000 87.000 0.000 .821 

Examination* 

Treatment 

Pillai’s Trace 101.473 2.000 87.000 0.000 .700 

Wilks’ Lambda 101.473 2.000 87.000 0.000 .700 

Hotelling’s Trace 101.473 2.000 87.000 0.000 .700 

Roy’s Largest 

Root 

101.473 2.000 87.000 0.000 .700 
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4.4 Assumption of sphericity 

The assumption of homogeneity of fluctuation of contrasts, often known as sphericity, must be met in order to 

confidently depend on the p-value generated by the standard repeated-measures ANOVA. Table 5 indicates that there 

is no P value due to the presence of only two levels of repeated measurements. Consequently, there is only a single 

set of distinction scores available, and there is no other data to compare them with in order to show a breach of 

sphericity. Consequently, the analysis conducted in this study did not encounter any problems related to the 

assumption of sphericity. Sphericity is present in a repeated measures design when the variances of the differences 

across all combinations of levels are identical. However, in cases where there are only two levels of a factor, such as 

in this particular scenario, sphericity violations are not possible. Consequently, the premise of sphericity was 

considered to be fulfilled, and the results of Mauchly’s Test of Sphericity confirmed that the statistics were not 

significant and that no substantial or essential corrective procedures were required. 

 

Table 5. Assumption of sphericity; Mauchly’s test of sphericity (a) 

 

4.5 Test of Within-Subject Effects 

This section displays the outcomes of the repeated-measures ANOVA test. This section of the study determines 

whether there was a statistically significant difference in the means at various time points. As previously mentioned, 

because to the uncertainty regarding the conformity of the data to the assumption of sphericity, it is not feasible to 

directly interpret the results from the first row (Sphericity Assumed). Nevertheless, according to Table 6, there exist 

more options that can be employed, such as the "Greenhouse-Greisser" technique, which is a statistical approach for 

correcting the absence of sphericity in a repeated measures ANOVA. Using the alternatives will not affect the outcome 

because the data is the same in both the test (Type III Sum of Squares= 421.668, df= 1, Mean Square= 421.668, F= 

400.256, p= .000, Partial Eta Square (Main Effect Size) = 0.821) and the interaction between the test and the grouping 

(Type III Sum of Squares= 213.803, df= 2, Mean Square= 106.901, F= 101.473, p = .000, Partial Eta Square (Main 

Effect Size) = 0.700). When the p-value is less than 0.05, researchers have evidence that a main effect is statistically 

significant among the observations of the outcome or within-subjects. Conversely, when the p-value is greater than 

0.05, researchers have evidence that a main effect is not statistically significant among the observations of the outcome 

or within-subjects. Post hoc pairwise comparisons should be used to determine within-subject differences when a 

significant main effect is found, as was the situation in this case (p-value = 0.000). 

 

 

 

 

 

 

 

 

 

 

 

Within 

Subject Effect 

Mauchly’s 

W 

Approx. Chi-

Square 

df Sig. Greenhouse-

Geisser 

Epsilon 

Huyuh-Feldt 

Lower-

Bound 

Examination 1.000 .000 0 .00 1.000 1.000 1.000 

 [
 D

ow
nl

oa
de

d 
fr

om
 m

ai
l.i

jr
ee

on
lin

e.
co

m
 o

n 
20

26
-0

2-
05

 ]
 

                             9 / 16

https://mail.ijreeonline.com/article-1-934-en.html


Khanalizadeh International Journal of Research in English Education (2024) 9:4                                            134 

 

 Website: www.ijreeonline.com, Email: info@ijreeonline.com                       Volume 9, Number 4, December 2024 

Table 6. Test of within-subjects effects 

Source Type III 

Sums of 

Squares 

df Mean 

Square 

F Sig. Partial 

Eta 

Square 

Posttest Sphericity 

Assumed 

421.668 1 421.668 400.256 0.000 .821 

Greenhouse-

Geisser 

421.668 1 421.668 400.256 0.000 .821 

Huyunh-Feldt 421.668 1 421.668 400.256 0.000 .821 

Lower-bound 421.668 1 421.668 400.256 0.000 .821 

Posttest* GJT 

& CE 

Treatment 

Sphericity 

Assumed 

213.803 2 106.901 101.473 0.000 .700 

Greenhouse-

Geisser 

213.803 2 106.901 101.473 0.000 .700 

Huyunh-Feldt 213.803 2 106.901 101.473 0.000 .700 

Lower-bound 213.803 2 106.901 101.473 0.000 .700 

Error (Posttest) Sphericity 

Assumed 

91.645 87 1.053  

Greenhouse-

Geisser 

91.645 87 1.053 

Huyunh-Feldt 91.645 87 1.053 

Lower-bound 91.645 87 1.053 

 

4.6 Multiple Comparisons 

The significance of the difference is uncertain among the various pairings of means, even though the differences 

between the means of the levels within the participants are high enough to be statistically significant. Multiple 

comparisons are used to analyze all potential multiple meanings in this context. Table 7 displays three separate 

comparisons of the means for the control group, cloze elide group, and grammaticality assessment group. All the 

discrepancies become significance. SPSS employs an adjusted p-value to address the issue of multiple comparisons. 

In column 1, an asterisk is appended to the value to indicate that a significant mean difference has been achieved. 

 

 

 

 

 

 

 

 

 

 

 [
 D

ow
nl

oa
de

d 
fr

om
 m

ai
l.i

jr
ee

on
lin

e.
co

m
 o

n 
20

26
-0

2-
05

 ]
 

                            10 / 16

https://mail.ijreeonline.com/article-1-934-en.html


Khanalizadeh International Journal of Research in English Education (2024) 9:4                                            135 

 

 Website: www.ijreeonline.com, Email: info@ijreeonline.com                       Volume 9, Number 4, December 2024 

Table 7. Multiple comparisons 

Treatment (I) Treatment 

(J) 

Mean 

Difference 

(I-J) 

Std. 

Error 

Sig. 95% Confidence 

Interval 

Lower 

bound 

Upper 

bound 

Tukey HSD Cloze control 2.9250 26.437 0.000 2.2946 3.5554 

GJT 1.3667 26.437 0.000 .7363 1.9971 

Control Cloze -2.9250 26.437 0.000 -3.5554 -2.2946 

GJT -1.3667 26.437 0.000 -2.1887 -.9279 

GJT Cloze 1.5583 26.437 0.000 -1.9971 -.7363 

control 2.9250 26.437 0.000 .9279 2.1887 

BonFerroni Cloze control 1.3667 26.437 0.000 2.2796 3.5704 

GJT -2.9250 26.437 0.000 .7213 2.0120 

Control Cloze -1.5583 26.437 0.000 -3.5704 -2.2796 

GJT -1.3667 26.437 0.000 -2.2037 -.9130 

GJT Cloze 1.5583 26.437 0.000 -2.0120 -.7213 

control 2.9250 26.437 0.000 .9130 2.2037 

Games-

Howell 

Cloze control 1.3667 .28258 0.000 2.2428 3.6072 

GJT -2.9250 .22314 0.000 .8300 1.9034 

Control Cloze -1.5583 .28258 0.000 -3.6072 -2.2428 

GJT -1.3667 .28291 0.000 -2.2414 -.8753 

GJT Cloze 2.9250 .22314 0.000 -1.9034 -.8300 

control 1.5583 .28291 0.000 .8753 2.2414 

 

4.7 Profile Plots 

This section presents the modifications that took place during the study. Figure 2 illustrates that the first scores in 

the pretest were nearly identical for all three groups. However, following the therapy, the control group exhibited no 

substantial alteration when compared to the two experimental groups. Furthermore, the cloze elide group 

demonstrated greater advancement in contrast to the grammaticality judgment group. 
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Fig. 2. Estimated marginal means of pretest (1) and posttest (2) 

 

5. Disccusion  

The results indicate that incorporating a new activity, such as cloze-elide or grammaticality judgment, can enhance 

the performance of EFL learners in paragraph writing.  

Is there a substantial impact on the paragraph writing skills of Iranian intermediate EFL learners when they are exposed 

to cloze-elide tasks? According to the data presented in Tables 2 and 6 and Figure 2, the average score of the pretest 

was M=2.86. However, there was a considerable improvement in the students' performance in the posttest, with an 

average score of M=8.83. Thus, the null hypothesis, which posited that "Cloze-elide tasks have no significant impact 

on the paragraph writing ability of Iranian intermediate EFL learners," may be rejected. 

The second research inquiry was "To what extent do grammaticality judgment tasks impact the paragraph writing 

proficiency of Iranian intermediate EFL learners?" According to the data presented in Tables 1 and 6 and Figure 2, 

the average score of the pretest was M=3.23, while the students' performance in the posttest showed a considerable 

improvement (M=5.73). Thus, the null hypothesis, which posited that "Grammaticality judgment tasks do not have a 

significant impact on the paragraph writing ability of Iranian intermediate EFL learners," can be refuted. 

The third research inquiry pertained to whether there exists a notable disparity in the paragraph writing proficiency of 

Iranian intermediate EFL learners while employing the cloze-elide method vs the grammaticality judgment 

assignments. The data shown in Tables 2, 6, and 7 indicate that all observed differences were statistically significant. 

This includes the difference in averages between the cloze elide group and the grammaticality judgment group (Mean 

difference= ±1.3667, Std. Error= 0.26437, p-value= 0.000, Lower bound= -0.7213, Upper bound= 2.0120). Thus, the 

null hypothesis, which posited that there is no substantial disparity in the paragraph writing abilities of Iranian 

intermediate EFL learners between the cloze-elide and grammaticality judgment tasks, may be refuted.  

Khoii and Tabrizi (2011) examined the process of input augmentation to boost the writing skills of EFL students. They 

employed two writing tasks, enhancing the input using the Adobe Flash CS4 Professional Program. The tasks were 

unscrambling messages or completing requests, which required the pupils to rearrange sentences to form a paragraph, 

and an editing assignment that involved performing cloze-elide tests. This study had seventy female students who 

shared the same characteristics and were focused on learning English as a second language (L2). The participants were 

divided into one control group and two experimental groups. Initially, a writing pre-test was administered to each 

participant in order to assess their writing proficiency at the start of the study. Throughout the 8-week treatment 

duration, the primary experimental group received writing tasks in an animated format and employed computers to 

complete them collaboratively. The second experimental group received a comparable input in the paper-and-pencil 
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format but performed the tasks in groups. The control group, however, did not receive the cloze-elide and message 

unscrambling tasks or any form of multimedia treatment. Instead, they practiced writing in a conventional manner by 

analyzing the writing samples provided to them in class. At the conclusion of the treatment, a post-test consisting of 

paragraph writing was delivered to all three groups. The results indicated that both experimental groups outperformed 

the control group. Specifically, the group that received both visual and auditory stimuli performed better than the 

group that used traditional paper and pencil methods. This supports the hypothesis that enhancing input through 

interactive media allows for a more comprehensive understanding of the content, enhances student knowledge, and 

ultimately leads to the development of more proficient writers. The results demonstrated the effectiveness of using 

cloze-elide and unscrambling tasks to enhance students' writing proficiency. By comparing the findings of this study 

with those of Khoii and Tabrizi (2011), it is evident that the use of cloze-elides can improve the acquisition of writing 

skills. 

In a separate study, Nikoopour and Bargnil (2020) examined the impact of employing the mixed cloze method on the 

reading and writing skills of intermediate English as a Foreign Language (EFL) learners. A total of sixty students 

participated in a PET test. Out of these, 48 students who were similar in characteristics were chosen and divided into 

two groups: an experimental group with 25 individuals and a control group with 23 individuals. Subsequently, both 

groups underwent a preliminary assessment of their writing and reading comprehension abilities. Unlike the control 

group, which only focused on practicing writing and reading paragraphs, the experimental group was given a 

combination of cloze examples and exercises during 14 sessions.  Finally, both groups completed a posttest that 

consisted of reading comprehension and writing skills. Two raters evaluated the written assessments of both groups 

before and after the test. Pearson Correlation was used to assess inter-rater reliability. The findings indicated that the 

experimental group had superior performance compared to the control group in both reading comprehension and 

paragraph composition. Nevertheless, it was determined that the contact had negligible influence on the students' 

reading and writing proficiency. Nikoopour and Bargnil (2020) confirmed the results of this study, showing that the 

utilization of cloze-elides can enhance reading comprehension. 

Ul Ain and Saeed (2017) conducted a study to examine the relationship between introversion and extroversion and 

language writing proficiency. Additionally, they investigated if introversion hinders second language writing 

proficiency. Introversion and extroversion are typically considered to exist on a single spectrum, where being high in 

one implies being low in the other. Extroverts are those who are bold, sociable, and engage actively with others, 

whereas introverts tend to be more reserved and avoid social gatherings. The researchers employed a mixed method 

approach, incorporating both quantitative and qualitative methods, for the study. The study's sample consisted of 

graduate students from the Department of English at Islamia University Bahawalpur, Pakistan. The data was gathered 

from a sample of 200 individuals who had completed their postgraduate studies, as well as 20 individuals who were 

English language instructors. The researchers employed a questionnaire, a free writing test, and structured interviews 

as instruments for gathering data. The Eysenck Personality Inventory (EPI) questionnaire was accepted and modified. 

The data was collected and analyzed using SPSS, employing statistical procedures such as means, standard deviations, 

and an ANOVA Test. The findings indicated that the majority of the pupils exhibited extroverted tendencies. The 

study concluded that introverts outperformed extroverts in the majority of writing subscales. This study provided 

evidence that introversion does not hinder the acquisition of writing skills. Additionally, it was noted that introverts 

exhibited greater creativity compared to extroverts. The prevailing consensus among English language teachers 

confirmed that introverts exhibited superior writing skills compared to extroverts. The final discovery of this study 

indicated that language proficiency was a predictor of grammaticality, rather than extroversion/introversion. The 

findings of this study align with previous research, as they demonstrate the positive impact of incorporating 

grammaticality judgment tasks on the writing proficiency of EFL students. 

6. Conclusion  

Writing is considered one of the four essential LSRW (listening, speaking, reading, and writing) skills previously 

mentioned. It is a collection of written symbols that represent the sounds, syllables, or words of a language. These 

symbols use techniques like as capitalization, spelling, punctuation, and word shape and function. Teachers can foster 

students' writing proficiency by providing instruction on writing processes, grammar standards, and engaging in 

writing exercises. Students with proficient writing skills consistently excel in effectively conveying their thoughts and 

accomplishing their goals. The present study aimed to assess the effects of cloze-elide activities and grammaticality 

assessment tests on the paragraph writing skills of Iranian intermediate EFL learners. The study aimed to assess the 
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effects of cloze-elide and grammaticality evaluation tasks on the paragraph writing skills of Iranian intermediate EFL 

students. Consequently, the participants were divided into two experimental groups and one control group. During the 

pretest, their performance was nearly identical. However, during the posttest, notable disparities were observed, which 

proved beneficial in tackling the three research concerns of this study. 

The initial research inquiry was "Does the utilization of cloze-elide tasks have a significant impact on the paragraph 

writing proficiency of Iranian intermediate English as a Foreign Language (EFL) learners?" The students' performance 

on the posttest showed a significant improvement. Since there was a significant difference between the pretest and 

posttest results, we can reject the null hypothesis that stated "Cloze-elide tasks do not have a significant impact on the 

paragraph writing ability of Iranian intermediate EFL learners." The second study inquiry was "Does the utilization 

of grammaticality judgment tasks have a significant impact on the paragraph writing proficiency of Iranian 

intermediate English as a Foreign Language (EFL) learners?" The students' performance on the posttest showed a 

significant improvement. As there was a significant difference between the pretest and posttest results, the null 

hypothesis stating that "Grammaticality judgment tasks do not significantly impact the paragraph writing ability of 

Iranian intermediate EFL learners" was rejected. 

The third research question investigates whether there is a significant difference in the paragraph writing skills of 

Iranian intermediate EFL learners while using cloze-elide tasks compared to grammaticality judgment tests. All the 

findings, including the difference between the means for the cloze elide group and grammaticality assessment groups, 

were found to be significant when considering the multivariate comparisons. Thus, the null hypothesis, stating that 

there is no significant difference between cloze-elide and grammaticality judgment tasks in terms of their impact on 

the paragraph writing skill of Iranian intermediate EFL learners, was also rejected.  Using either cloze-elide tasks or 

grammaticality assessment tasks does not have a substantial impact on the writing performance of EFL students. The 

use of cloze-elide and grammaticality evaluation problems had a similar impact on the paragraph writing skills of 

Iranian intermediate EFL learners. 

6.1 Pedagogical Implications  of the Study  

The results of this study have consequences for many populations. Primarily, language educators, specifically those 

teaching English, can consult the outcomes to address the challenges associated with designing educational materials 

for EFL courses, with a specific emphasis on developing composition skills and paragraph writing proficiency. 

Employing cloze-elide or grammaticality judgment problems in course books might be advantageous for augmenting 

the writing proficiency of English as a Foreign Language (EFL) students. The study’s findings can be utilized by 

various educational materials and program designers to create targeted learning materials that enhance students’ 

language proficiency. These materials should incorporate predefined objectives and effective learning techniques that 

encourage students to actively participate in classroom activities. 

EFL teachers can utilize the findings of this study to enhance their teaching methods through the implementation of 

strategies such as cloze-elide and grammaticality judgment exercises. These techniques foster a collaborative L2 

learning environment within the classroom. Students can be categorized into several groups and assigned collaborative 

assignments to enhance their overall language proficiency, with a specific focus on improving their writing skills.  

EFL students can enhance their language proficiency, particularly in paragraph writing, through collaborative 

activities such as cloze-elide exercises and grammaticality judgment tests. By working together in pairs or groups, 

students can assist each other in completing these tasks and develop various parts of their language skills. 

6.2 Future Directions  

This study investigated the effects of cloze-elide and grammaticality judgment tasks on the paragraph writing 

proficiency of Iranian English as a Foreign Language (EFL) learners. The scope of this study was restricted to Iranian 

students at an intermediate level who reside and study in Guilan province. Other researchers may have the opportunity 

to investigate EFL pupils from diverse situations and ethnic backgrounds. Furthermore, this research specifically 

targeted pupils at an intermediate level. This necessitates a comprehensive investigation into various degrees of 

proficiency in order to examine the impact of this particular treatment on each level. Finally, this paradigm is excellent 

for analyzing the varying impacts that various activities may have on distinct writing genres. 
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